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Teaching for All

Unlocking learning potential and applying inclusive practices in schools
and classrooms in meeting the diverse range of learners‘ needs

Phil Dexter

www.teachingenglish.org.uk



Who am I? My work for the British Council and

my current role and interest?




What'’s involved in learning - language and
communication skills?

Meeting SR =\ Sharing

and being ) Y ideas and
with friends — feelings

Understanding Reasoning

and explaining

and learning

the world




s there the rhetoric of inclusion
but the practice of exclusion?




A Question:
What would you say to the learner? do*

A learner produced the following in class. What do you thlnk
the teacher said to the learner?

Ox1=6
Ox2 =18
Ox3 =27
Ox4 = 36
Ox5 =45
O9x6 = 54




Index for Inclusion Tony Booth and Mel Ainscow 2016

What do we need to know in order to live together well?

inclusion
network

www.indexforinclusion.org

The three dimensions
of the index

In improving learning outcomes
we must first have a values
driven approach

creating inclusive Cultures



What is going on in this classroom?
How might we support learning?
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Special Educational Needs Labels?
Helpful?

Special Educational Needs
Access and Engagement =
effective learning

v

Physical -
Impairment
SEBDs/
SEMH needs -
i It L.mr--‘:”? . . T : -
& 71

Award Winning in Education’s



Co-occurring learning needs - challenges/
strengths .

working
memory

concentration,
focus & attention
‘Hyperfocus’

organisation of
work & tasking



Inclusion is for everyone
Barriers to learning and participation

THE PARENT SIDE®™

cComMmeE 1IN
EVERYONE WELCOME

Ul FeuR DED SINCE 1975

Mixed Messages

INSPIRED BY & PUBLIC SCHOOL STUDENT WITH DISABILITIES

COULD You'¢

PLEASE ALL THESE OTHER
SHOVEL THE ¥y i1ps ARE WAITING TO
RAMP? USE THE STAIRS,

WHEN | GET THROUGCH [—=

SHOVELING THEM OFF. |
THEN | WILL CLEAR = %
THE RAMP FOR YOU. £

YOU SHOVEL THE
RAMP. WE CAN 2

© 2001 MICHAEL F. GIANGRECO. ILLUSTRATION BY REVIN RUELLE

CLEARING A PATH
FOR PEOPLE WITH SPECIAL NEEDS
CLEARS THE PATH FOR EVERYONE!

INC, 952-946-B7F0F WWW. PEYTRAL.COM

FEYTRAL PUBLICATICNS,



An inclusive activity? — ‘Bloomitying” working with text

Bloom’s Taxonomy

Produce new or original work
€ Design,assamble, construct, conjecturs, develop, slop, formulate, author, investigate

compare
discuss restate
predict
translate
outline

' : Justify a stand or decision show
eva ' u ate appraise, argue, defend, judge, select, support, value, critique, weigh mh“ use
classify
examine

illustrate
solve

Draw connections among ideas
differentiate, organize, relate, compare, contrast, distinguish, examine,
experiment, question, test

Explain ideas or concepts
classify, describe, discuss, explain, identify, locate, recognize,
report, select, translate






Is the brain leaky or sticky? Supporting learning




\
What teachers can notice? Learning practice. TRe
What is working or not? ‘ : L\ 4

Evidence informed practice on what is actually happening in class?

+What is the learner doing well?
+How is s/he doing it?

+Does s/he have particularly

* preferences in ways to work?
+\What skills, activities or

* processes seem to be working?

How DO | Do IT 7
¢ Discovery and explicit teaching and learning | WANT TO DO \T

“* Whole to part and part to whole teaching | CANT DO IT
| WONT DOIT




It's not what we think but how we think!

Traditional classroom NE(II'OdiVGI'Sity:
approaches may not connect ig
with neurodiverse learners Tbe Spice Of Llfe!

by Raym

In understanding neuro-diversity
we recognise cognitive differences
as part of a natural spectrum

of ‘ways of thinking’ that are unique

and should be educationally and socially celebrated.
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Which image best reflects the concept of neurodiversity?

Neurodiverse

language motor skills
executive function
perception



Working to strengths based approaches imagination, holistic/big
picture thinking, kinaesthetic and , strong intuition and

creativity

ability

=, &

&
\\‘performance

weaknesses gaf/'

Phonological
—

strengths

| )
‘\‘.- 4
NSNS

3 dimensions

X -

Holistic thinking

E i intuition
Visual memo \ﬂ
\h - '-' |

instructions ' . _‘%
st ; g

Processing difficulties

working memo

Visual

sequencing

Kinaesthetic memory



Directions, maps and visual/kineasthetic
processing
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Directions, maps and kineasthetic/visual memory




Understanding Differentiation
DIFFERENTIATION

: ASEFFECTIVE TEACHING : : E-GROUP,

G Powll p

oo | oo LTI ~ pair Students
SETINGS OUPIN
bl uP| ()
LEARNING & AFFECTIVE NEEDS %?35}

Support lan
development, pwel"'(
Enalish learnersin tnads
a. Same | anguage
Speaking peer ardl o
Lnglish speaking model.
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=» =» = Learn more about the book at www.ascd.org/differentiatedclassroom.

ﬂlFFERENTlATl[]N
mrcoMPATIRLE

Something

extra

5 on top of -
(avbility grouping good teaching Ove rondomly selecred
within a classroom) ASET OF = 3 bg nra;:;n‘g names, numbers,
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3 3 & Learn more about the book at www.ascd.org/differentiatedclassroom.



E Scaffolding is what educators do first
to support student success.

41 MODEL NewW NSTRUCTION: Demonsirate to -
students exactly what they are expecled o do.

SCAFF LDING

(o-ways v ACCOHMODAT [

A USE VISUALS TO
k*# SUPPORT CONTENT

D woodard_julie
2- INVeSTIGATE, SHARe ¢ CeLeBRATE
PRIOR KnowLepee OFf STupenTs.

Ca ———

3 PROVIDE TALK TIME H Allow students time to

verbalize new information
newsela

MAKE ADAPTED TexTS
AVAILABLE
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¢ graphic organizers can all support success.

6- WAIT TIme : Desian time for
qQuality questioning ¢ studerit feedback.
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Article # 34

Illustrations Manipulatives
Videos & films Real-life objects
Models & figures  Physical activities
Diagrams & drawings Podcasts
Pictures & photographs ."’
g

g
Demonstrations & modelings ﬁ‘
<,

The purpose is

Making connections
between ideas

Learning through a

narrative
These are

Emnmm best for
Visual learners
Entering ELs
auditory learners

Learning through
movements
Contextualizing
abstract ideas
through objects

iri
<y

Forms of Scaffo

ding

Ll
=

Pairs  Small groups a

Stations Whole class _* Q
gts;iungm mperaﬂve W
Using home language

With coach or mentor
With the internet, app,

or software program
The purpose is

Synthesizing

Discussions

Strengtheni
information listen?ntg skiﬂg
Planning action Develooing

ing i . communication &
53%??%&"&}" collaboration skills
Acquirin em open-
Knonledge through Mindedness

interaction whether
in-person or virtual

Topics with multiple views

Social learners

EmpoweringELLs.com/blog

Charts Tables Graphs
Infographics

Timeline

Number lines

Graphic organizers

'
purpose is l
il

Acquiring
knowledge through

numerical data Th

L ese are
Producing ideas in
wmmngl

o

nizing Large sets of

& patterns data

Noticing outliers ELs with
developed

Seeing cause-effect iive ski

relatignships gk sl

Chalienging] ELs
at any leve

For linear
thinkers

ALL YOU

EOURHGE}d?J i
0 TRY o2 |

THEREST e
WILL FOLLOW 75




What differentiation is....
All learners are meaning makers

Dual,
multilingual
and
collaborative
approach

Blend of
individual Multisensory

. High
and whole meaning

aspirations and
high interest
learning

class learning driven
approaches
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What teachers can notice? Learning practice. What is working or not?
Evidence informed practice on what is actually happening in class?

+What is the learner doing well? 1 TAUGHT STRIPE 1 DON'r HEAR
HOW 7134!572{ WM WHISTLING !
£How is s/he doing it? s, '

+Does s/he have particularly
* preferences in ways to work?

+\What skills, activities or

I 410 1 TAYGHT
HiM. T DIDN’T
SkY HE LEARNED IT.

* processes seem to be working?

+* Discovery and explicit teaching and learning

(Source unknown.)

** Whole to part and part to whole teaching



Using Technologies

-New literacy new opportunities

| &
» User choice
» Work on your own or with others
» optional display



One A and three E’s

Getting learners into school:

ACCESS i i

Ensuring what is bein

accessgd IS relevantg Head e
&empOwerlng ' 7o\
ENGAGEMENT ” - 35 mm
E N ABI_E I\/l E NT Getting Kids excited ubou‘tD GleG KiDS KNOWLEDGE

* content ¥5KiLLS To PURSUE
EMPOWERMENT i@ iU Ty
@mmﬂ O CURRICULE.  oPASSIONS ol NTERRST



Inclusion is... [QESESSNZETY Review

a process not an event: It's an ongoing journey &%
-though 1t Is not a predetermined destination

There is no right or wrong way to travel down the road of inclusion,
but it is important to be clear about the track you are on.

‘Good enough’ is a great place to be....

O
LEARNING

LEARNING ‘ ‘ NNNNNNNN




...about the needs
of the school and
whole community

...valuing
other cultures
and languages

...reflecting on
your practice,
learning from
others, being
empowered to
innovate

...not an ‘add
on’ or an
afterthought

...more than
just a policy
and the
responsibili
of everyon:

...valuing
everyone -
celebrating
difference and
individuality

~v

...changing the way
things are organized,
flexible learning
approaches and
shaking up learning

...moving on from
clinical diagnosis
approaches to

educational solutions

...understanding
learners have more in
common than
differences ..Finding

< solutions

Understanding that a':g:‘.’g::.te

all le.arners are contexts
meaning makers



A Final thought

A woman dreamed she walked into a brand-new shop in the marketplace

“What do you sell here?” she asked
“Everything your heart desires”, was the reply

Hardly daring to believe what she was hearing the woman decided to ask for
the best things a human being could wish for

“I want peace of mind and love and happiness and wisdom and freedom from
fear,” she said. Then as an afterthought, she added,

“Not just for me. For everyone on earth.” The salesperson smiled,
“I think you’ve got me wrong, my dear,”
“We don'’t sell fruits here. Only seeds.”
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