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What does ‘mediation’ mean?

When I first heard that ‘mediation’ was the new buzzword in ELT, I was rather alarmed. The context I had heard this word used in the most was in relation to divorce. I’d heard that when a marriage breaks down and the couple are unable to communicate well, they seek ‘mediation’ to resolve issues and come to an agreement. Similarly, I had heard the word in relation to work-place disputes, where an independent third party is brought in to mediate during tense discussions. I was confused as to how this term applied to the ELT classroom, as it’s not generally a place of conflict. Then I looked at other interpretations of the word, and it all started to make more sense. The second interpretation in the following slide clearly has relevance for language learning. Code switching, for example, could relate to translation between L2 and L1, and combining texts could relate to EAP tasks, where students have to read several texts, extract relevant information and then write an essay. 
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Interpretations of mediation
« diplomacy, conflict resolution, commercial
«  divorce, employment, negotiation
* reformulation, code switching, moving from
oral to written, combining texts — taking

information/summarizing it/passing it on




Mediation and the CEFR

Mediation first appeared in the CEFR back in 1996 and again in 1998. At this point it was included alongside reception, production, and interaction. The four skills that we traditionally think of in regard to language learning are covered by reception (listening and reading) and production (speaking and writing). Interaction is a combination of reception and production, e.g. listening and speaking within a conversation, or reading a message and writing a response. Mediation is also envisaged as a combination of reception and production, but its definition is rather more complex than standard interaction. It’s defined as collaboration, explanation or summary. 
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Mediation = collaboration/explanation/summary




In the 2001 versions of the CEFR, mediation is described in more detail, but it is primarily seen as occurring during translation from one language to another. There is also some mention of mediation in relation to reading or listening to a text and then reprocessing the information. It’s only in 2018 that mediation gains its own section within the CEFR. At this point it’s recognised that mediation is an incredibly important aspect of successful communication, and for this reason it should be developed as a skill during language learning. 

Types of mediation

In the 2018 CEFR handbook, the section on mediation describes the different forms it can take, including linguistic mediation (e.g. translation), textual mediation, and pedagogic mediation (the mediation activities that teachers naturally perform). It’s interesting to note how much mediation actually occurs during regular teaching. When a teacher summarizes a complicated text, breaks down a grammar point, or facilitates group work they are mediating. Therefore teachers are actually experts in mediation – they have been mediating since the start of their careers. However, it’s important for teachers to focus on how they can encourage students to improve their mediation skills.

Mediation activities

The CEFR lists three kinds of mediation activities that we can encourage our students to participate in. The first is ‘mediating a text’, which requires students to read or listen to a text and then relay what they have understood in that text. Many typical classroom activities practise this skill, including jigsaw reading tasks, information gap speaking activities, summarising information, writing reports, presentations or book reviews. On Point incorporates these activities throughout and includes analysis and personal response to creative texts in the four higher levels. In these levels we have adaptions of classic literature, which the students have to read and react to. Here’s an example from Upper Intermediate – a short version of Jane Eyre.
[image: image3.png]1 Read about Charlotte Bronte. What do you
know about the Brontés? Why do you think
Charlotte wrote using a different name.

Charlotte Bront, 1816-1855
Charlotte was an English novelist and poet. She.
was the third of six children. Her most famous
novel, Jane Eyre, was published in 1947 under the
name Currer Bell. Her two younger sisters, Emily
and Anne were also talented writers.

2 Read the story quickly and answer the questions.
1 What was Jane's childhood lie?

2 Who did she fallin love with? Why couldn't they
marry?

w

Read parts 1-6 of the story again. How are

these places and people connected to Jane?

What do we find out about each one?
MissTemple MrReed Mrs Reed John
The Red Room  Mr Brocklehurst Lowood

Read parts 7-12 again. Answer the questions.

‘What was Jane’s job at Thornfield?

How do we know that Jane had fallen in love

with Rochester?

After the fire, what was Jane surprised about?

What did Jane plan to do once Mr Rochester was
married to Miss Ingram?

‘What did Mr Rochester explain to Jane?

Who was Grace Poole? Who do you think set
fire to Rochester’s bed?

Match the underlined adjectives to the "=
meanings ! EE,
not happening very often

unpleasant and uncomfortable

very strange

having no interest in someone or something
respectable with a good background

happy and pleased about something

enjoying making other people unhappy
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6 Work in small groups. Discuss the questions.

1 What kind of a character is Jane? Do you like her?
‘What about Mr Rochester? Give reasons.

2 Which of the ideas in the box do you think
describes how the story ends?

Jane became il and died.  She married another man.
Shemovedto India. She went back to Rochester.

7 Qi Tumn to page 131. Were you ight? Do
you like the ending?

My uncle, Mr Reed, had taken me as a parentless nfant
tohis house. In his last moments he asked Mrs Reed to

‘promise she would raise me as one of her own children. So
Thived tn Gateshead Hall with my aunt and three coustns.

Y@w ¥

1«

Well Jane Eyre, and
are yn{: nggd child?

‘The Red Room tncident and my resulting tliness led to a
dectston. Mrs Reed would send me away to school and
1was glad. Mr Brocklehurst, the supervisor of Lowood
school, came to vist. Soon afier, a coach arrtred to take
me there.

1tooka posttion at Thornfield Hall, teaching a young
French girl named Adéle. 1 was welcomed by Mrs Fairfax,
the housekeeper, who told me about Mr Rochester, the
‘master of the hotse. His visis to the house were rare and [
was curlous to meet him.

Some weelks laer, Mr Rochester tnvited several fine people
0 stay at Thomnfield, including 2 beauttful young woman,
Miss Blanche Ingram. I beleved they would marry and

1t patned me greatly. 1 would have o leave him and
Thornfield.

My aunt disliked me, my coustns Eliza and Georglana were
indifferent towards me, John was cruel and bullied me
continually. That day, he threw a book at me and I fell,
cutting my head. Feeling the blood trickle down my neck,
this time I fought back.

e e e e
ensured we had lttle food, and what we did have was
awful. My first meal was burnt porridge, which was almost
imposstble to eat. Due to the lack of food and the cold, many
guls became tl.

Itwouldplease

‘me to learn more

ofyou-therefore
speak.

Several months passed before Mr Rochester visied. He
invited me to st with him some eventngs and we enjoyed
conversations on a vartety of topics. Despite his moodiness,
1 grew o like him and soon his face was the object T best
Iked to see.

Will you
be m'lynae.’

Say
iy

‘Yet 1 was mistaken tn thinking that Mr Rochester would
‘marry Miss Ingram. When 1 informed him that I would leave:
once he was married, he explatned he had no love for her ...
he loved me! He asked me to marry him and I accepted.

As punishment, 1 was Jocked in the Red Room. I was stll
angry, but soon my thoughts tuned to the room. My

uncle had died there and I felt sure I would see his ghost.
Iscreamed, but Mrs Reed wouldn'tlet me out! I fatnted.

Disease spread through the school and many girs died.
Mr Brocklebursts treatment of us was blamed. Kind Miss
Temple took charge and conditions improve. T completed
‘my studies and became a teacher, but when Miss Temple

‘married 1 dectded apply for a job as a governess.

One night, an evil laugh woke me. Ibelieved it belonged to
a servant = Grace Poole. I opened my door and saw smoke
‘coming from Mr Rochester’s room. His bed was on fire!
Ithrew water onto 1t and he was saved. Curiously, Grace
Poole was not punished.

Atthe wedding, a solcttor named Briggs revealed that Mr
Rochester was already married to Bertha Mason. He could
Dot deny it and took us to the third floor of Thornfield to

meet her ~a madwoman looked after by Grace Poole.
Ihad toleave him.




The second type of mediation activity listed in the CEFR is ‘mediating concepts’. This is explained as being about communicating in a group, either as a group leader or group member. Again, this type of mediation is often practised during language lessons, as it encompasses group discussions, presentations, and problem-solving tasks. Whilst the CEFR’s understanding of ‘interaction’ is linked to the outcome of these tasks, i.e. the quality of a presentation and the language used, the mediation aspect focuses on the process, i.e. how well students communicated with each other during the preparation phase. It’s worth noting that this is also recognised as an important skill for students in the Cambridge Exams handbooks. In speaking exam tasks, students are marked on how well they listen to and interact with their speaking partner, in addition to their use of language.

The final type of mediation activity is ‘mediating communication’, which is defined as ‘acting as an intermediary’. Here there is actually a connection with my original understanding of ‘mediation’, since it’s connected with diplomacy and facilitating communication in delicate situations. This kind of situation is less likely to occur in the ELT classroom, but where it does, students need to recognise conflict and suggest solutions using diplomatic and persuasive language if possible. Clearly, only higher level students will be able to do this with ease. In On Point we have included speaking lessons that practise how to deal with conflict at higher levels. Here’s an example from C1 where students listen to a meeting where there is a dispute between housing developers and local residents about a plan for new houses. A chairperson has to mediate between the two sides using diplomatic language. Students then roleplay a similar conversation.
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4 (7 Read the Key Language boxand.
complte the phrases used by the char with
the words Inthe box. Listen and check.
et o breather cardour daborae
e e permscive poide ohe
e
KEY LANGUAGE Managing conflict

o ok kst it s
Enaions r i Wh 5t s ___
b

e Y S,
Tt desty o e sy,

5 Write these heacingsn the correct lace in the
Key Language box.

Recogrizng ffrs

5 YOUR TURN

6 Work n groups o thrse. Student A tun ta
pag 125, Sudant B tum o paga 130, Studant
Caimtopage 1,

7 Have the meatings. The chal should use
pivases from the ey Language box.




 
Conclusion

It’s important to recognise that mediation is not a new concept for teachers. We’ve been mediating and using mediation activities ever since we stepped into the classroom. What has changed is its level of importance – it’s now been fully recognised as key to truly successful communication. Since our goal as teachers is to enable our students to communicate successfully in English, we need to be aware of how we can incorporate more mediation into our lessons. Consciously choosing activities that practise mediation skills is a good starting point, and as our confidence in this area grows we will begin to spot many opportunities for mediation during our lessons. The result will be that our students will not only be improving their language knowledge, they will also be engaging with texts on a deeper level and enhancing their ability to communicate well with others.
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