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A new concept of health  
Humanising the health care system means caring for patients from a holistic point of view (García, 2014; March, 2017). This concept has its roots in the 1946 World Health Organization (WHO) definition of “health”: health is a state of complete well-being (physical, psychological, social) and not merely the absence of disease. This has led to the development of a multidimensional and broader concept of health which is now characterized as being determined by biological, psychological and social factors (Schwartzmann, 2003; Molina 2020). Therefore, the goal of healing is not only combating disease but also working on quality of life by promoting global well-being (Terris, 1983; Aixa, 2004).
Why in-hospital schooling is part of the healing process
With this new, expanded concept of global well-being, at its core, in-hospital schooling serves as a bridge between the hospital and the school, guaranteeing emotional, social and cognitive support during illness or hospitalizations. It ensures children’s right to health and education (Modenini et al., 2012). It helps normalize the hospitalisation process, by constructing as familiar a learning and social environment as possible, even though the child’s life has been interrupted by an illness or disease (Axia, 2004; Martinez Soto et al., 2013). In-hospital schooling reduces school absenteeism (Grau, 2013) and the negative impacts of the disease, especially within the emotional sphere of the child and his/her family (De la Huerta et el., 2006; Espada et al., 2012; Grau et al., 2012). In addition, Bernales (2019) has proved how a chronic disease and its treatments (e.g., chemotherapy) has a deep cognitive impact on the learning process which characterizes natural child development. The author claims that, within the socio-constructivist framework, it is essential to offer emotional support and positive learning experiences to hospitalized children, by seeing them as students and not just ill patients. Within this context, the objectives of the in-hospital teacher are to promote learning and acquiring new skills, while at the same time, nurturing their students’ physical and emotional well-being. As Lizasoain (2021) claims, this support helps ill children build the essential resilience to fight the disease. 
A few insights on in-hospital teaching and learning 
As stated above, one of the main goals of in-hospital schooling is building a bridge between the child’s school, the hospital, as well as the other schools or institutions of the surrounding area, in order to promote awareness about paediatric diseases and hospitalized children. This could be accomplished by planning activities through which the students create artwork that they can share with their classmates and teachers at school, in order to document their learning process during their hospital stay (Capurso, 2001). It is also important that the children leave a mark, through their work, in the hospital (e.g., posters, drawings). This helps make it more familiar and comforting, therefore less scary and unknown, in case of a second hospitalization (Kanizsa et al., 2009). It is also essential that teachers pay careful attention to the social sphere of the students by planning activities where children can gather, get to know each other and interact in accordance with their health needs and restrictions (Kanizsa et al., 2009). In addition, it is essential to plan activities that build on what children already know and can do, as the starting point to develop new skills. This helps bolster self-esteem, as well as create positive associations with their stay in the hospital (Grau, 2013; Calvo, 2017). In other words, in-hospital schooling is a safe, positive, nurturing place where children are considered as children and students, not only as ill patients. 
Since in-hospital teachers are part of the healing process, they are also part of the multi-professional network that supports the ill child and his/her family. They have to work as a team with the healthcare professionals, volunteers and other teachers in the hospital. They have to cooperate with the family and the teachers of the school of origin (Grau 2013; Lizasoain, 2021). In-hospital schooling follows the child’s health needs in accordance to his/her medical treatments. For example, some students are mobile, while others must remain lying down or are isolated. Because of this, teachers have to plan flexible activities that fit a variety of contexts and situations. There are a multitude of elements that must be considered: interests of the individual children, their skills and skill level, evolving physical and emotional needs and limitations. The teacher must also keep in mind that in this educational context, inclusion is a necessity (Kanizsa et al., 2009). From a methodological perspective, this is favoured by a playful approach. By using methodologies that guarantee flexibility in how students access material and allowing them to show what they know and what they want to learn, teachers can better meet their psycho-affective needs (Capurso, 2001). 
Foreign language teaching and in-hospital schooling: theoretical references
As outlined above, in-hospital teaching requires putting careful consideration on the psycho-affective aspects of the learning process. Therefore, teaching foreign languages in an in-hospital school can be theoretically supported by the approaches, methodologies and research in educational linguistics that stress the role of psychological and social factors, like emotions, in language learning and acquisition (Freddi, 1994; Schumann, 1994; Cardona, 2010; Fabbro, 2018). The Natural Approach by Krashen and Terrell (1983) fits in this humanistic perspective of language teaching and learning. This approach emphasises the need of acquiring, rather than learning, a foreign language in authentic and motivating communicative contexts. For young learners, this can be carried out by having them experience the language through many different types of daily activities (Daloiso, 2009). The activities are centred around a specific topic and have the important role of exposing learners to the related key vocabulary and structures, encouraging students to use and re-use them in different ways and meaningful contexts (Balboni et al., 2001; Masoni, 2016). Krashen and Terrell (1983) stress the importance of offering comprehensible language input, in order not to block cognition with the affective filter. By scaffolding the language, teachers help students to understand and use the target language through linguistic and non-linguistic communicative strategies (Daloiso, 2009). As can be deduced, the affective filter concept plays an essential role in in-hospital language teaching and learning. Its activation with young learners can be avoided by using the target language as a vehicle to play (Freddi, 1990). It is also essential to understand the natural language learning curve of students, including the initial silent-period that EFL young learners can experience. This way, at first, language acquisition must focus more on comprehension rather than production (Daloisio, 2009). Lastly, storytelling through storybooks, thanks to their linguistic and non-linguistic characteristics, guarantees young learners an enjoyable and inclusive approach to experience foreign languages (Cameron, 2001; Daloiso, 2009; Costenaro, 2012; Ellis et al., 2014; Masoni, 2016). 
Key strategies for flexible foreign language teaching
This article is based on a teaching experience that took place in “San Bortolo” hospital in Vicenza (Italy). The paediatric ward of this hospital includes a general paediatric care ward, (where children with different diseases are hospitalized) and a paediatric surgery ward. The hospitalizations last on average from three to ten days and there are a great number of children with chronic diseases who must undergo recurring day-hospital treatments. Therefore, language teaching had to be planned with a high level of flexibility due to the short and recurring hospitalizations. Because of Covid restrictions, teaching was mostly individual or could only include children in the same room. When possible, a puppet called Spotty, who only spoke English, was used in order to make English use meaningful and emotionally engaging. Spotty, and his English magic box, would help the teacher speak mostly in English during the activities and motivate students to speak in English. In the English magic box students could find a variety of materials such as storybooks, board games and art and craft activities to choose from. 
Storytelling, through books, was an important part of activities to help bring English to life with younger students. As an example, Little green peas, a big book of colors by Keith Baker was used to talk about colours. Firstly, students would pick objects of different colours from a bag, to introduce the key vocabulary of the story. Secondly, Spotty would read the book, encouraging students’ participation in order to have them repeat the key words. Then, the teacher would arrange different activities to practice the new vocabulary. In this case, she would propose to make and play Memory or Bingo of colours, listen to and sing songs about colours, and play digital games related to the topic. Mix It Up by Hervé Tullet was also the perfect input to play and experiment with paint and watercolours. Colours and animals were also the main topics of the storybook Brown Bear, Brown Bear, what do you see? by Eric Carle. In this case the teacher and the students played with animal sounds to introduce the key vocabulary and build a wheel of animals, as you can see in the picture, following the story lane.  
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Another well-known storybook was The very hungry caterpillar by Eric Carle. This book was used to talk about food, numbers and days of the week. Firstly, the teacher would introduce a puppet of the tiny caterpillar and, with its help, she would read the story encouraging students’ verbal and non-verbal participation. As you can see in the picture, this story could also be told by using a board with the days of the week on it and having the students stick on the pictures of the foods that the caterpillar eats each day. This can encourage counting and repeating the new vocabulary. 
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Other activities related to this story, were making and playing Memory or Bingo of food (as you can see in the picture), listening to and singing songs about the days of the week or numbers, creating a book of the story with the shape of the caterpillar and playing digital games related to the main topics. 
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With older students Spotty would mostly propose famous board games such as Bingo, Domino, Memory, Guess Who and Battleship. Students were given substitution tables about the linguistic structures needed for the game in order to guide their participation and interaction in English. As an example, they would use picture dictionaries about physical description to play Guess Who. The teacher would also work on famous English songs that the students liked or videos related to their interests (e.g., football) to learn the related vocabulary. For older students it was also very important to have a calendar to keep track of time during hospitalization. The teacher would help them build this calendar in English so they could leave a mark in their room and review the vocabulary and structures related to days, months, seasons, numbers and time. 
In conclusion, the use of varied activities and strategies, as described above, helped students access the materials in different ways, according to their individual interests, needs, and physical abilities. The activities related to one topic could be linked together in case of longer or recurring hospitalizations, but could also be proposed separately in case of shorter stays. The activities could easily be adapted to cover a wide age range (primary school level: 6-11 in Italy) including single or group work, according to the students’ age and health needs that almost always were not known in advance. Sharing all the digital games, videos, songs and stories with parents and students, through the platform “Padlet,” helped extend the ‘lesson’ time for English throughout the day (see picture below).
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Most of the activities included art and craft projects. These were extremely important to make children’s hospital rooms more familiar and cosier, as well as to strengthen the relationship with their teachers and classmates at school. Sharing work that the children made during in-hospital schooling, is significant for a variety of reasons. It helps strengthen the tie between the hospital schooling and the school, keeping students more connected with their friends and teachers and keeping the children at school connected with the hospitalized child. In addition, it helps create a more fluid transition between hospital stays and returning to school which is an important goal to work for since the first day of hospitalization. However, creating and sharing work with the student’s classmates and teachers is also extremely important in order to have the child be proud of the work he/she has done. This means treating and making him/her feel as a school student and child and not a sick child; in other words, taking care of her/him in terms of global and broad well-being.  
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