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Abstract

This paper provides a perspective on how students majored in English at Van Lang University apply Code-switching (CS) and their motivation in practicing English-speaking. It also provides a perspective on Code-switching's impacts on English-speaking skills to evaluate whether code-switching can be a teaching approach and learning method for learners and educators. There were 215 English-majored students participating in a survey. The results illustrate the factors that influence the motivation of students to practice English-speaking skills: Vocabulary, Confidence, Pronunciation, Expression, Grammar, Background knowledge, Ideas, Fear of Public speaking, and Fear of making mistakes, listed in descending order of impact. The findings show that code-switching enables students to express their ideas effectively, provides students with the confidence to practice English-speaking skills, enrich vocabulary, and also helps them reduce the fear of making mistakes; students agree that they can learn new knowledge when they code switches. The result shows that code-switching is inevitable when learning and teaching English speaking.


Introduction 

In a world where English plays an essential role in the communication of human society, the education systems of Asian countries are focusing on improving their students' speaking skills. According to Azlan and Narasuman (2013), English is a dominant language in communication, people tend to use Code-switching (CS) to express their opinions and solidarities in their mother tongue. This is a phenomenon that occurs in a multilingual or multicultural environment. In the English Language Teaching classes, it appears in both the educators' and learners' speech. Many educators do not have positive opinions about this phenomenon. For instance, Arega Temesgen and Eyasu Hailu (2022) states that Code-switching has always been a controversial aspect of teaching methodology due to its advantages and disadvantages.  However, they agree with the benefits of Code-switching. Knowledge about Code-switching will provide teachers with the methodologies to use the advantages of Code-switching in teaching languages (Sert, 2005). Educators have to discover various methods to effectively develop students' language skills, especially students' fluency in the language is a prerequisite (Ho, 2018). In a study by Ngugi (2015), the result indicated that Code-switching is a method to communicate effectively between students and teachers, which can help them reduce difficulties in communication. In other words, Code-switching is a method to support the communication and learning process of teachers and students. Another research paper by Cahyani and peers emphasizes that teachers usually apply Code-switching to help their students gain new knowledge, manage students' behaviors, and improve the connection between learners and educators. Code-switching in classrooms is an intentional action to translate language in a bilingual class, which can engage students with the lessons (2018). The purpose of this study is to determine whether Code-switching's benefits can become an inevitable factor in teaching approaches in education. 

Literature review

Code-switching (CS)

[bookmark: _Toc401861474]Code-switching is a common language phenomenon that occurs in the utterances of bilingual speakers. Sometimes, Code-switching, known as Code-mixing, is the act of multilingual alternately using two or more languages, dialects, or accents. In other words, when the speaker code-switches, they change the forms of a language and ways of pronouncing words in an utterance. When a person can speak equally well in more than one language, Code-switching is a natural phenomenon in an utterance (Palmer, 2009). According to Heredia and Altarriba, when there is more than one language in a conversation, a bilingual tends to change alternately between two languages. CS is not a random phenomenon. It follows a principle that may affected by contextual factors (2001). CS is alternately changing the clauses, words, and sentences in one language with another in an utterance. Utilizing CS is a method to study some difficulties of linguistics (Gort, 2012). Having a similar opinion to those researchers, Moghadam and others believe that CS is shifting occurs in a conversation where a whole or a part of a sentence is changed. This action is likewise known as normally appearing in conversations of everyone within or without reason (2012). Furthermore, in an utterance between multilingual people, 84% of single words, 10% of phrases, and 6% of clauses are switched among the languages in a conversation (Skiba, 1997).
Types of code-switching
On the one hand, the research of Moghadam in 2012 emphasized there are many types of CS. However, there are only two main types of CS, which consist of :

- Mechanical switching: This type of CS is also known as "Code-mixing ". This type occurs unconsciously in the conversation of multilingual speakers. In daily conversation, when a speaker cannot express their thoughts, somehow the speaker recalls them in other languages. This phenomenon naturally occurs, demonstrating the diversity in linguistics of the speakers.

- Code-changing: Another type of Code-switching, different from Code-mixing (mechanical switching), is when the speechmaker uses Code-changing, which means they intend to change their language to express effectively and influence. This type of CS appears depending on the contextual elements such as contextual meanings, stylistics, or intentions of the orators. Most of the time, Code-changing is between two languages in an utterance.

On the other hand, Janet Holmes divided CS into three main types in his research in 2013, which consisted of:

- Metaphorical switching: This type of CS is used to represent a collection of meanings, which is considered social value. It means people use the metaphor to convey the implied meaning. Or to a specific topic, the speechmakers may change their language to convey the meaning to their listeners effectively or enrich the utterance. Some people believe this type is called "Code-mixing.". However, to Holmes, Code-mixing may appear because of the lack of knowledge of the speakers. Metaphorical switching may be a skillful way to convey the implied meaning.

- Lexical borrowing: Mention lexical borrowing in a conversation, it is the result of the lack of vocabulary of the speakers. They do not know how to describe their thoughts in their primary language, so they replace it with appropriate words in another language. Lexical borrowing sometimes occurs when there are no available terms in the primary language to describe, in this situation, the speaker tends to use the term in the second language in their utterance.

- Linguistic constraints: Based on the matrix language frame, the speaker will grammatically change the words in their utterance. There are two kinds of languages: the primary language and the embedded language. The embedded language is determined to follow the frame of the primary language, like arranging the words in sentences following the grammar of the primary language.
Functions of code-switching

According to the illustration of Moghadam in his research in 2012, the functions of CS consist of checking knowledge, requesting clarification, problem-solving, translation, and communication. Another research has pointed out that the functions of CS are replacing the unavailable terms in primary languages, addressing a specific listener, and requesting (Hughes, Shaunessy, Brice, Ratliff, & McHatton, 2006). Similar to the research of Moghadam in 2012, there was research illustrated that the functions of CS consist of checking knowledge, requesting resolution, clarifying new knowledge, translation, communication, and one more new point is building up and maintaining the group membership (Hughes, Shaunessy, Brice, Ratliff, & McHatton, 2006). According to Holmes' research, CS enriches conversations, effectively conveys messages, and replaces unavailable terms or inappropriate words (2013). Even though there are a variety of functions of CS in that research, the similarities of them are that CS can help the speakers convey the meaning effectively and translate and clarify knowledge while learning language. In addition, CS can replace inappropriate terms in the primary language; therefore, the speechmakers can enrich their utterances.
Factors affecting code-switching

The research of Holmes in 2013 indicated that there are several factors affecting CS in an utterance of the multilingual. Nevertheless, he divided all the factors into two main factors:
- Participants, solidarity, and status: First of all, when a speaker makes a speech, he or she will consider and choose the language suitable for the addressee. Holmes believes that people tend to switch their Codes within the scope of a domain or social situation, when some things in the situation change obviously, like a new person's present. Secondly, CS also identifies the ethnicity between two cultures or shares the ethnicity between two languages. Finally, is status, which means people code-switch depending on the social roles of the participants such as doctors and patients or neighbors and friends.

- Topic: There are two elements in this part. The first one depends on the background knowledge of the speaker on a specific type of topic. For example, people who learn economics in English will hardly know the word "capital formation" in other languages. The second one is quoting someone. In this type, the speaker wants to emphasize the importance of the exact words and their intention when they code-switch.
Motivation in speaking skills
This research points out five main factors impacting the motivation of students which are teammates, teachers, methods, knowledge, and learning environment (Williams, 2011). According to Kafryawan, motivation is an element that belongs to psychology and affects speaking skills. The results of this research show that there is a huge correlation between motivation and speaking skills. That means the more motivation, the better performance in speaking (2019). Motivation is a pivotal element in the achievement of learning English, which can motivate students to work harder to improve their skills. Motivation refers to the mix of desire and effort with a positive attitude to learning progress to obtain the targets. In learning a second language, motivation is identified as the desire to learn and the satisfaction with that activity. It is considered to have a positive effect on the learning second language progress of the learners. Therefore, it plays an essential role in learning new knowledge and skills (Silalahi, 2018).

Menggo has revealed in his research that 05 ingredients belonging to instrumental motivation can affect language learners. Those ingredients consist of achievements, failures, challenges & competitions, assignment responsibilities, and benefits of learning English. Furthermore, the findings from the interview indicated that intrinsic motivation is derived from the inside of that person. It plays a pivotal role in the success of students' speaking performances. On the contrary, extrinsic motivation is more likely linked to outside elements. Teachers must be able to capture those elements to improve the speaking abilities of the students (2018). However, according to Wilona et al., the definitions of intrinsic and extrinsic motivations in the theory of foreign language learning are less complex. Intrinsic motivation is derived from the individuals, people aware of language's roles and benefits to themselves. They choose to learn for the sake of understanding. By contrast, the extrinsic motive is the outside forces such as family's demands, achievements, rewards, or preventing punishment (2010). Beyond the research of Wilona and Menggo, Wong in 2011 has indicated motivation in four dimensions: 

- Intrinsic motivation: the individual learns without external reasons.
- Extrinsic motivation: He/she learns it for pleasurable results.
- Instrumental motivation: the individual doing with intention, such as high-paying jobs, social 
  status, etc.
- Integrative motivation: He/she learns with the demand of integration in the target language 
  community.
In the concept of language learning, there are four main kinds of motivation in practicing speaking skills: Intrinsic motivation, Extrinsic motivation, Instrumental motivation, and Integrative motivation. This study aims to specifically research two types: Intrinsic and extrinsic motivation of English-majored students at the Faculty of Foreign Languages at Van Lang University in Speaking 1. 
Factors affecting students’ speaking skills 

The research of Wilona et al. in 2010 also illustrated various factors that affect the students' speaking competence. Like motivation, factors affecting speaking skills are divided into two main types. The first group of factors is students' internal factors, such as lack of self-confidence and low motivation that lead to fear of speaking, fear of making mistakes, and lack of confidence in practicing speaking skills. The second one is external factors consisting of teachers, school support, teaching methods, teaching resources, etc. According to Arifin, low self-confidence, speaking anxiety, and low self-esteem are the top three common issues in speaking classes, appearing among teachers and their students. Students who are not confident usually hardly perform their speech effectively in public because of fear of others' thinking, losing self-belief, fear of making mistakes, etc. Students who have low confidence and esteem easily lose their performance during class, lacking problem-solving. All those factors have a negative effect on the speaking activities of the class (2017). Another research identified the difficulties that influence the speaking performance of students, comprising fear of mistakes, criticism, inability to come up with new ideas, and shyness. The four "lack" characteristics that mainly influence students’ performance are lack of knowledge, lack of preparation, lack of instruction, and lack of practice (Younes & Albalawi, 2016). From the above research, we can deduce three main factors affecting students' speaking competence in classes: lack of knowledge, low self-confidence, and anxiety.
Research questions 
The research questions below are intended to be addressed in order to achieve the purpose of the study:

RQ1: How does using CS affect the motivation of practice in English-speaking skills of students of English major at the Faculty of Foreign Languages at Van Lang University? 
RQ2: How does CS affect the factors that influence students' motivation?

Research method 
[bookmark: _Toc395476036][bookmark: _Toc401861493]Pedagogical setting & participants 
[bookmark: _Toc395476038][bookmark: _Toc401861495]The study was conducted among students at Van Lang University (VLU) in Ho Chi Minh City. The survey listed responses from a total of 215 participants, who were either male or female. These participants are English-majored students at the Faculty of Foreign Language, Van Lang University and have learned Speaking 1 at the Faculty of Foreign Language at Van Lang University. This research utilizes the online form of Google Form, which participants fill in with the 5-point Likert scale and interview questions. 
Design of the study 
This research utilizes the online form of Google Form, which participants fill in with the 5-point Likert scale and interview questions. The 5-point Likert scale is a popular research method in the field of education and society (Joshi et al., 2015). According to Johns, a 5-point Likert scale is a simple method to apply in surveying the opinions of participants. Moreover, a 5-point Likert scale is a method by which the researchers can easily evaluate a variety of features of an opinion. In other words, a 5-point Likert scale can measure attitudes and values in broader ways (2010). In this research, the researcher mainly designed the questionnaires following the 5-point Likert scale method: "Strongly disagree, disagree, neutral, agree, strongly agree" and " None, rarely, sometimes, often, always." This method provides the research with more detail in the degree of each opinion and more valuable and reliable outcomes. 

The students who were invited accessed the form through a link. Participants had unlimited time to read and consider the answers to questions of the research during the survey process. The survey form was available for one month from March 11, 2024. So that the participants had to complete the form before April 11, 2024. Even though there was no limited time during the filling process, the questionnaires may have taken participants from 10 to 20 minutes to complete the form and ensure the reliability of the answers. Each participant had one time to fill in the form to ensure the information's quality. Besides the group of participants who received the link, some participants accessed and filled in the form through the provided devices in the class. There were at least two devices per time, and after accepting the request, the participants received the device to complete the form. The whole process was under the supervision of the researcher. 

This research focuses on how CS affects the motivation to practice Speaking skills, especially in Speaking 1, deducing the application of CS to the teaching and learning methods of both educators and learners. There are six parts in the form. First is the personal information, consisting of name, student mail, student ID, etc. The second part focuses on the attitudes of students toward practicing Speaking skills of English-major students at the Faculty of Foreign Languages at Van Lang University. Third the purpose of this part is to check out students' motivations in practicing Speaking skills. The fourth part is to figure out which factors can affect the motivations in practicing. The fifth one aims to strengthen the understanding of students about CS. Finally, this is the most essential part, which evaluates the degree of CS’s effects on the factors included in part 4. From that, the researcher can deduce how using CS affects the motivation of practice in Speaking 1 of freshman and sophomore English-major Students at the Faculty of Foreign Languages at Van Lang University. There is also a special part called a letter of consent, which is a letter to inform the participants all about the study, the objects, the reasons, the time, the harms, and the benefits when they participate in this research. Moreover, the letter commits that all the personal information will be private.
Data collection and analysis 
To participate in the research, the volunteers had to meet some requirements. Firstly, this research focuses on a common phenomenon in linguistics, and the author focuses on English. So, to participate in the survey, the participants must use English as a fundamental tool in their lives. They must also have experience in using English to communicate. Finally, the participants also must be English second language learners. To collect data, the author chose students at Van Lang University as the central objective because of its convenience and familiarity with the researcher. As English is the participants' fundamental tool in their learning process, English-majored students at the Faculty of Foreign Language are the suitable object. Additionally, English-majored students also meet the ESL learner requirement. Furthermore, to guarantee the quality of data collection, the researcher chose students who have learned Speaking 1 due to 4 factors:

1. They have experience communicating in English.
2. They understand the learning process in Speaking 1.
3. They have experience in CS.
4. They have to practice English-speaking skills. 
5. 
Deducing from the 4 factors, English-majored students can evaluate their motivation in practicing English-speaking skills, the factors affecting motivation, and how CS affects their motivation during the class. There are a total of seven parts in the research form. However, the first two parts are used for announcements and collecting personal information to ensure correctness. The five parts left are divided into 02 stages. The first group consists of part 1 to part 3, known as motivation in practicing English-speaking skills. This stage is focused on students' attitudes, motivation, and factors that affect motivation. The researcher utilized the data collected in this group for the next stage. The final stage is known as CS and its effect. This stage strengthens the understanding of CS of the participants. Then, they answered the questions of how CS affects their motivation in practicing English-speaking skills. 

In the first stage, the researcher uses 5-point Likert scale questions, from strongly disagree to strongly agree, to collect the data on motivation and the degree of factors that affect participants' motivation in more detail than yes-no questions. In the final stage, the researcher also applied a 5-point Likert scale with the same objective. However, the author also combined interview questions to get more information about the effects of CS. Google Form is considered to be the most convenient instrument for the lowest budget and user-friendly interface. Beyond the two benefits mentioned, Google Forms has a pivotal feature within the scope of a study. Google Forms can do data aggregation, analysis, and charting by AI, which can reduce mistakes. Considering those benefits, the researcher used Google Forms as the main survey instrument in this study. 

There are four steps to provide the outcome of Google Forms. First of all, participants were requested to fill in the form of Google. After that, the answers were recorded by the AI feature of Google Forms. Thirdly, AI automatically summarized and totalized the answers. Finally, the outcome was the charts, the rates, and the table of responses from the participants. All outcomes were used in the findings to discuss the results of this research. After collecting the date through Google Form, the author applied SPSS to calculate the average of the respondents of some important data.
Findings and discussion

There are 215 participants in total, consisting of 144 females, 62 males, and 09 people who do not mention their gender. This part mainly describes the data of the research. The answers to the questions follow the 5-point Likert scale method. There are 05 levels of the options equivalent to what extent participants agree or disagree with the mentioned statements. From the bottom to the top are Strongly Disagree, Disagree, Neutral, Agree, and Strongly Agree. This data has been separated into 04 groups: an overview of the practiced English-speaking skills of students, the factors that affect students’ English-speaking skills, to what extent students are familiar with CS, and how CS affects the motivation to practice English-Speaking Skills. An overview of the practiced English-Speaking Skills mainly focuses on the attitude of students about practicing English-Speaking Skills. 
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Figure 4.1.1: “Proficiency in English communication depends on the frequency of practice” and “Motivation plays an important role in the English-speaking skills practiced by student.”

There are two opinions in Figure 1: Proficiency in English communication depends on the frequency of practice, and Motivation plays an important role in the English-speaking skills practiced by students. Several people agree and strongly agree that Proficiency in English communication depends on the frequency of practice up to 98 and 88 participants. People who have a neutral attitude about this opinion are 24, and only five participants disagree and strongly disagree. Around 101 participants strongly agree, and 86 students agree that Motivation plays an important role in the English-speaking skills practiced by students. Only 04 students disagree and strongly disagree with this opinion. The number of people who have a neutral attitude toward the second opinion is 24.
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Figure 4.1.2: Practicing English-speaking skills is one of the most significant activities of English-majored students.
Figure 2 is Practicing English-speaking skills is one of the most significant activities of English-majored students. While the total of people who agree and strongly agree with this opinion is 202 participants, only 04 students strongly disagree, and 09 students have neutral ideas about this opinion.
This figure respectively consists of 9 factors: Grammar, Vocabulary, Background knowledge, Pronunciation, Expression, Idea, Confidence, Fear of Public speaking, and Fear of making mistakes, which are known as the factors that affect students’ English-speaking skills. 
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Figure 4.1.3: The factors that affect students’ motivation in practicing English-speaking skills

The first factor is Grammar, in which 04 participants (1.9%) strongly disagree, and 05 participants (2.3%) disagree. About 22.3% of participants (equivalent to 48 people) have neutral ideas about this factor. 89 and 69 participants (41.4% and 32.1%) agree and strongly agree. Vocabulary, Background knowledge, Pronunciation, and Expression are the factors that have 04 participants strongly disagree (1.9%). Except for the Pronunciation factor, the 03 other factors have no participants disagree with them. When the questions mention the Vocabulary factor, 118 people strongly agree (54.9%), 77 participants agree (35.8%), and 16 people take a neutral stance (7.4%). Background knowledge has 78 participants strongly agree (36.3%), 87 participants agree with this factor (40.4%), and 46 people have a neutral opinion (21.4%). According to the data on the Pronunciation factor, 97 students strongly agree (45%), 83 students agree (38.6%), 30 students stay neutral (14%), and only 01 students disagree with this factor (0.5%). Mentioning the Expression, 88 participants strongly agree (40.9%), 91 participants agree (42.3%), and 32 participants stay neutral (14.9%). When it comes to the Ideas factor, 72 participants strongly agree (33.5%), 82 participants agree (38.1%), 55 participants take a neutral stance (25.6%), 01 participant disagrees (0.5%), and 05 participants strongly disagree (2.3%). Regarding the Confidence factor, 120 people completely agree (55.8%), 72 people agree (33.5%), 16 people remain impartial (7.4%), 04 people disagree (1.9%), and 03 people strongly disagree with this factor (1.4%). Finally, regarding Fear of Public speaking and making mistakes, the number of students who respectively strongly agree with these two factors, 88 and 98 students (41% and 42.8%), 80 and 77 students agree (37.2% and 35.8%), 31 and 25 are unbiased (14.4% and 11.6%). Regarding the Fear of Public speaking, the number of participants who strongly disagree is equivalent to those who disagree, with 08 participants with each opinion (3.7%). In terms of Fear of making mistakes, 11 participants disagree (5.1%), and 10 participants strongly disagree (4.7%). 
A table of descriptive statistics is a way to represent the participants' answers in numerical values. The table shows the average of the answers and the deviation, emphasizing to what extent the participants agree or disagree with the statements in the numerical values. There are four columns in the table. The first one shows the characteristics that the author researched, the second column (N) describes the number of objectives or participants, the third column (Mean) shows the average of the responses of each characteristic, and the final column (Std. Deviation) illustrates the deviation of the total answers per characteristics. The numbers in the third column (Mean) can be described as: 
· 1.00 to 1.49: Strongly disagree
· 1.50 to 2.49: Disagree
· 2.50 to 3.49: Neutral
· 3.50 to 4.49: Agree
· 4.50 to 5.00: Strongly agree
	
	N
	Mean
	Std. Deviation

	(1) Grammar
(2) Vocabulary
(3) Background knowledge
(4) Pronunciation
(5) Ideas
(6) Confidence
(7) Fear of Public speaking
(8) Fear of making mistakes
(9) Expression
Valid N (listwise)
	215
215
215
215
215
215
215
215
215
215
	4.00
4.42
4.09
4.25
4.00
4.40
4.08
4.06
4.20

	.899
.786
.860
.848
.907
.820
1.018
1.090
.829



Table 4.1.1: Descriptive statistics of Figure 3
Table 4.1.1 is the descriptive statistics of Figure 3, the factors that affect students’ motivation in practicing English-speaking skills. Most of the participants agree with the 09 characteristics in the table. In terms of the highest rate is Vocabulary (2), up to 4.42. Confidence (6) is the second highest factor, up to 4.40. Pronunciation (4) is 4,25, and Expression (9) is 4.20. The rate of other characteristics such as Grammar (1), Background knowledge (3), Ideas (4), Fear of Public speaking (7), and Fear of making mistakes (8) are around 4.00 to 4.09. The values illustrate that all of the above factors, especially Vocabulary, Confidence, Pronunciation, and Expression, affect students’ motivation to practice English-speaking skills.
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Figure 4.1.4: CS is a common phenomenon with multilingual learners.
The pie chart above shows participants' opinions about the statement: " CS is a common phenomenon with multilingual learners." The response rate was 96.7% agreed (208 students, blue), and 3.3% chose to disagree (07 students, red).
The following figure describes to what extent students agree with the statements related to how CS affects the motivation to practice English-speaking Skills and students' attitudes about the effects of CS on the motivation to practice English-speaking Skills. There are 09 statements: CS can improve Vocabulary (1), improve Grammar (2), approach new knowledge (3), have ideas to practice speaking (4), effectively express the ideas (5), improve Pronunciation (6), become more confident in practicing speaking (7), reduce the fear of public speaking (8) and fear of making mistakes (9).
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Figure 4.1.5: How CS afects the motivation to practice English-speaking skills
CS can improve Vocabulary (1) 08 participants strongly disagree with this statement (3.7%), 15 participants disagree (7%), 67 participants stay neutral (31.2%), 83 participants agree (38.6%), and 42 participants strongly agree with this statement (19.5%).
CS can improve Grammar (2) 10 students completely disagree (4.7%), 51 students disagree (23.7%), 85 students maintain neutrality (39.5%), 46 students agree, and 23 students strongly agree with this statement (21.4% and 10.7%).
CS can help students approach new knowledge (3) 07 participants strongly disagree with this opinion (3.3%), 23 participants disagree (10.7%), 73 participants take a neutral stance (34%), 79 participants agree, and 33 totally agree that CS can help students learn new knowledge (36.7% and 15.3%). 
CS can provide students with ideas to practice (4) and effectively express their ideas (5) two opinions have the same number of participants who strongly disagree up to  10 (4.7%), 22 participants disagree with CS can provide students with ideas to practice (10.2%) and 11 participants disagree with CS can help learners effectively express their ideas (5.1%), the number of participants maintains their neutrality with the two statements respectively 54 (25.1%) and 43 (20%), 79 participants agree with CS can provide students with ideas to practice (36.7%) and 92 participants agree with CS can help learners effectively express their ideas, the number of strongly agree is 50 participants of CS can provide students with ideas to practice (23.3%)) and 59 participants of  CS can help learners effectively express their ideas (27.4%).
In terms of CS can improve Pronunciation (6), 13 students completely disagree (6%), 32 students disagree (14.9%), 67 students stay neutral (31.2%), equivalent to the number of students who agree with this statement, 36 students strongly agree that CS can improve Pronunciation (16.7%). 
CS provides students with confidence in practicing (7) 12 participants strongly disagree (5.6%), 20 participants disagree (9.3%), 60 take a neutral stance (27.9%), 68 participants agree (31.6%), and 55 participants strongly agree that CS provides students with confidence in practicing (25.6%).
CS can reduce the fear of public speaking (8) and the fear of making mistakes (9); in turn, 18 and 17 students (8.3% and 7.9%) strongly disagree that CS can reduce the fear of public speaking and the fear of making mistakes, 24 and 22 students disagree (11.3% and 10.2%), maintaining neutral is 54 and 55 students (25.1% and 25.6%), 73 and 77 students agree that CS can reduce the fear public speaking and the fear making mistakes (34% and 35.8%), 46 students strongly agree with CS can ease the fear of both public speaking (21.4%) and 44 students strongly agree with CS can reduce the fear of making mistakes (20.5%).
	
	N
	Mean
	Std. Deviation

	(1) Improve Vocabulary
(2) Improve Grammar
(3) Learning new knowledge
(4) Ideas to Practice
(5) Express ideas effectively
(6) Improve Pronunciation
(7) Confidence in practicing
(8) Reduce Fear of Public Speaking
(9) Reduce Fear of making mistakes
Valid N (listwise)
	215
215
215
215
215
215
215
215
215
215
	3.63
3.09
3.50
3.40
3.83
3.39
3.64
3.49
3.51

	.995
1.040
.985
.853
1.037
1.113
1.127
1.187
1.160



Table 4.1.2: Descriptive statistics of Figure 5
Table 4.1.2 is the descriptive statistic of Figure 5, how CS affects the motivation to practice English-speaking Skills. Two main groups represent two attitudes. The first group consists of Express ideas effectively (5) with a peak rate of 3.83, Confidence in practicing (9) up to 3.64, Improve Vocabulary (1) is 3.63, Reduce Fear of making mistakes (9) is 3.51, and Learning new knowledge (3) up to 3.50. The other group consists of Reduce Fear of Public Speaking (8) up to 3.49, Ideas to Practice (4) is 3.40, Improve Pronunciation (6) up to 3.39, and Improve Grammar (1) with a rate of 3.09. 
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Figure 4.1.6: Code-switching can motivate students to practice Speaking skills in Speaking 1
The pie chart above shows the attitude of students about the statement: Code-switching can motivate students to practice Speaking skills in Speaking 1. 74% (light blue) of participants agree that Code-switching can motivate students to practice Speaking skills in Speaking 1. The rate of disagreement is up to 26% (dark blue).
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Figure 4.1.7: Whether CS is essential in Speaking 1?
This pie chart shows students' perceptions about whether CS is essential in Speaking 1. The number of students who agree that CS is essential in Speaking 1 is up to 67.9%. On the contrary, 32.1% of students do not agree with this statement.
An open-ended question: " How does CS affect your practice of English-speaking skills?" was added to the questionnaire to clarify the research question. According to the 105 responses, there are both advantages and disadvantages. 
· The advantages: 
+ Vocabulary: Practicing and using English frequently helps students understand, learn, and engage with vocabulary more easily and effectively. Some students believe that CS enables them to understand the context of the conversation because there are some untranslatable words. 
+ Reflexes, creativity, and flexibility in multilingual communication: CS helps students get used to using multi-language, which improves their reflexes, creativity, and flexibility in communication. Some participants believe that CS helps them practice thinking in the target languages. 
+ Expression: Some students believe that they can effectively express their ideas while practicing their English-speaking skills. CS motivates them to practice expressing their ideas in some languages, which helps them get familiar with expressing ideas in a specific language. In certain utterances, it is pivotal to describe some untranslatable words. Therefore, it allows students to effectively convey the ideas.
+ Confidence: CS provides learners with opportunities to practice their English-speaking skills. For weak students, it allows them to practice speaking in English and Vietnamese, making students used to speaking in both languages and confident in practice. In addition, CS helps students strengthen their vocabulary, making students more likely to practice confidently.
+ Knowledge: CS provides students with chances to access new knowledge during the conversation, which motivates students to learn and explore. It supports students in learning to understand the context of some words, which helps them develop their background knowledge.
· The disadvantages: 
+ Uncomfortable for listeners: To some listeners, CS makes them have to spend time translating and thinking to understand the conversation, which makes listeners feel uncomfortable. Moreover, some people do not learn foreign languages; CS makes them feel uncomfortable. 
+ Reliant on one language, forming habits, language disorder: Students believe that CS makes them depend on one language. In an utterance, they don't remember how to say that word in the target language, so they code-switch to another. In the long term, they tend to focus on one language more than others, leading to negative impacts on speaking skills in other languages. Long-term CS also makes them form a habit or language disorder, which can reduce their professionalism in some situations. 
Discussion
This research focuses on how using CS affects the motivation of practice in English-speaking skills of students of English major at the Faculty of Foreign Language of Van Lang University. Regarding whether CS can become a teaching approach or a learning method, this research focuses on which factors can affect students' motivation to practice English-speaking skills and how CS can improve those factors. Based on the data in Table 1, it can be seen that the participants in this research believe that Grammar, Vocabulary, Background knowledge, Pronunciation, Ideas, Confidence, Fear of Public speaking, Fear of making mistakes, and Expression are the factors that affect students’ motivation to practice English-speaking skills. However, some factors have a greater impact on motivation than others, such as Vocabulary, Confidence, Pronunciation, and Expression, from 4.20 to 4.42. Derived from the values in Table 2 there are two main groups: In the first group, participants agreed that CS can help them feel more confident while practicing, express ideas effectively, improve Vocabulary, reduce the Fear of making mistakes, and learn new knowledge, from 3.50 to 3.83. The values of the second group illustrate that participants taking a neutral stance with Code-switching can reduce Fear of Public Speaking, come up with Ideas to Practice, improve Pronunciation, and improve Grammar. The research also illustrates some advantages and disadvantages of CS in students' practice. The advantages are learning and engaging with vocabulary, developing reflexes, creativity, and flexibility in multilingual communication, effectively expressing and describing, confidence in students' practicing, the opportunity to practice their English-speaking skills, and motivating students to learn about culture and knowledge. The disadvantages are that CS can make listeners feel uncomfortable during utterances, CS may lead to students being more likely to depend on one language, causing students to form bad habits, and CS leads to miscommunication with people who do not study foreign languages.

Concerning the expression factor, there are some untranslatable words that are only effectively expressed in their language, so CS is unavoidable. In addition, for students who are limited in their knowledge, CS provides them the opportunity to use and practice the language frequently; the more opportunities to practice they have, the more motivation to practice English-speaking skills. Additionally, using CS can help with information related to the culture of higher knowledge level. It will motivate students to research and learn about that point of knowledge. Not only does it develop students' knowledge but also supports students in learning and strengthening their vocabulary. Knowledge, vocabulary, and expression are the main factors in speaking skills. Therefore, when students code-switch, they can improve those factors, which makes them more confident and more likely to engage in practicing their English-speaking skills. 

When students become more confident in practicing, the fear of making mistakes will be reduced. CS is a good method for students who want to improve the 05 critical factors: Expression, Confidence, Vocabulary, Fear of making mistakes and learning new knowledge. However, CS does not have a significant effect on the Fear of Public Speaking, Ideas to Practice, Pronunciation, and Grammar. Furthermore, there are some disadvantages of CS, such as being uncomfortable for listeners, reliance on one language, forming habits, and miscommunication with people who do not learn foreign languages. Therefore, CS can be utilized as a learning approach for students to reinforce their knowledge, vocabulary, and confidence in practice, but students should be more careful in applying CS to improve their pronunciation and grammar along with selective usage to avoid making the listeners feel uncomfortable, reliance on one language, forming habits, and miscommunication with people who do not learn foreign languages. Moreover, depending on the results, CS is pivotal in teaching some special knowledge. It is shown that CS is inevitable, and lecturers can apply it as a pedagogically useful communication resource in their classes.

Regarding the scope of the participants, the author does the research among English-majored students at the Faculty of Foreign Languages of Van Lang University. Therefore, the outcomes are most applicable to the Faculty of Foreign Languages at Van Lang University. To other multilingual learners and universities, this paper could be a reference to evaluate Code-switching. In addition, this study lacks perspectives from educators and interviews of learners from other institutions. In general, " CS " is more likely to be an academic linguistic term that is not familiar to students. This limitation leads to a longer time to finish the research. Because the findings of this research rely on self-reported data, it can be biased. Moreover, the study mainly focuses on practicing speaking skills, consequently, the findings cannot apply to other skills, such as reading, writing, and listening. 
Although certain people may disagree that CS should be used as a teaching method, itis inevitable in many aspects, especially in teaching and learning English-speaking skills for educators and students. This study provides the educators as well as the learners with a comprehensive perspective on the impact of CS on students' motivation to practice English-speaking skills. Derived from the findings, educators and English learners can find the most appropriate ways to utilize Code-switching.
Regarding the use of CS in teaching speaking skill at beginner’s level (Speaking 1), the teacher should understand that CS, despite its disadvantages, is very common and can facilitate students’ learning process at this early level as it can be used in several ways:
· Supporting students’ comprehension of unfamiliar or untranslatable information
· Reducing the anxiety of using English in weaker students while their language knowledge is still limited, causing fear to speak English.
· Scaffolding ideas for students’ speeches or conversations with the teacher’s input in vocabulary or grammar when needed.
· Enhancing interaction between the teacher and students and among students as students do not feel the pressure to use English all the time.
The teacher should learn how and when to use CS strategically and purposefully, together with setting clear expectations and encouraging students to limit use of their native language as they progress.

Conclusion

With the intention of analyzing how using CS affects the motivation of practice in English-speaking skills, this paper conducted research among 215 English-majored students at the Faculty of Foreign Language of Van Lang University. The results illustrate 05 factors that affect the motivation of students, consisting of Grammar, Background knowledge, Ideas, Fear of Public speaking, and Fear of making mistakes. Certain factors exert more influence than those 05 factors: Vocabulary is the peak factor, the following factor is Confidence, the third is Pronunciation, and the final one is Expression. Those factors are more likely to have a greater impact on the motivation to practice English-speaking skills of students. Even though there is no significant effect of CS on students' motivation, according to the values, CS has a positive effect on some specific factors that affect the motivation to practice English-speaking skills. 
These are the factors that the participants believe that CS will help them improve: (1) CS enables students to express their ideas effectively, (2) CS provides students with the confidence to practice English-speaking skills, (3) CS can enrich participants' vocabulary, (4) CS also helps students reduce the fear of making mistakes while practicing, and (5) Students agree that they can learn new knowledge when they code-switch. Derived from the result of the study, CS can become a pedagogically useful resource during class. Although it cannot become a teaching approach, CS can become a beneficial method for students to learn new knowledge, enrich vocabulary, express ideas effectively, become more confident, and reduce the fear of making mistakes so that they can motivate themselves while practicing English-speaking skills.
It is recommended that educators leverage the use of CS in the classroom in order to enhance students’ engagement and performance. This could be used as a pedagogic tool to encourage students to explore difficult subjects in their own language before using English. It can also help foster students’ confidence through positive enforcement in an environment where the teacher is supportive and understanding and students’ making mistakes is viewed as a natural process. CS can also be utilized as an opportunity for students to look at the two languages from a cross-cultural viewpoint, which enriches their linguistic knowledge and makes language learning more meaningful and engaging. 
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