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Abstract
[bookmark: _Toc200057576]The research employed mixed-method approach to investigate students’ perspectives and challenges on utilizing ChatGPT in translation subjects. A questionnaire with 17 items based on the Technology Acceptance Model (TAM) was sent to 132 juniors and seniors in English major at Van Lang University to collect data. The data revealed that students identify ChatGPT as a useful tool to help them learn translation subjects effectively. Moreover, ten students were chosen randomly to join semi-structured interviews with the aim of delving deeper into their challenges. It can be seen that there are three risks including cognitive, linguistic and technical that students encounter. This research recommends that students should use ChatGPT as a supportive tool and use it responsibly to avoid these risks.
[bookmark: _Toc200057577]Introduction
Background of the study
According to Hamarashid et al. (2023), integrating ChatGPT into education is an important contribution in shaping the model of teaching and learning. The integration of ChatGPT can bring some benefits to students while using it in translating languages such as receiving high- quality outputs (Klimova et al., 2024), finding and correcting errors (Paton, 2024). While the advantages of ChatGPT are recognized, the influence has not been deeply explored, suggesting that it is critical to investigate the students’ perceptions and challenges when using this tool in translation subjects. Depending on the perceptions of students, experts can optimize translation teaching methods to improve learning outcomes.
[bookmark: _Toc200057578]Objectives of the study
The study aims to discover the perceptions of students while utilizing ChatGPT in translation subjects. Through examining students' experiences and attitudes, this research highlights the positive and negative aspects of ChatGPT in translation subjects. Also, from the two factors, the challenges of students will be revealed to help educators and students have an overall perspective about using ChatGPT in translation subjects.
[bookmark: _Toc200057579]Research questions
The intention of using ChatGPT was to investigate perceptions and challenges faced by students through two essential research questions:
R.Q.1: How do students perceive the use of ChatGPT in Translation subjects?
R.Q.2: What are students’ challenges while using ChatGPT?
This research holds practical implications for educational institutions, especially those aiming to incorporate AI tools into translation instruction. This study may encourage more thoughtful and strategic use of ChatGPT. Furthermore, the research can help both students and educators develop a more critical and informed perspective on the tool’s capabilities and limitations. As a result, it can seek to bridge the gap between AI innovation and pedagogical effectiveness and help students to enhance digital literacy and critical thinking skills in using technology for translation.
[bookmark: _Toc200057581]Scope of the study 
This study concentrates on exploring the utilization of students and their obstacles by using ChatGPT in translation subjects at Van Lang University. The study also examines how 132 junior and senior English major students apply ChatGPT in general text translation tasks as part of their coursework. Data was gathered in three weeks through mixed methods, which included quantitative and qualitative. This study is limited to one university and does not attempt to evaluate the accuracy of ChatGPT’s translations in professional or literary contexts. Instead, it concentrates on the student experience and educational implications within a classroom setting.
[bookmark: _Toc200057584]Literature review
[bookmark: _Toc200057586]The use of ChatGPT in translation education
ChatGPT, known as ChatGPT Playground or Chat Generative Pre-Trained Transformer (Halaweh, 2023), is recognized as a supportive tool in translating activities, such as identifying and correcting grammatical errors, making it a valuable tool for enhancing language proficiency (Atlas, 2023). Hamdan (2024) pointed out that ChatGPT could translate idioms from English to Arabic accurately and create different versions of translations. As can be seen from the above studies, students can access ChatGPT and utilize it easily; however, in the research of Ren (2025), the author stated that students in China had trouble accessing ChatGPT due to the internet regulations. Despite the difficulties, the participants included undergraduate and postgraduate students from English major recognized ChatGPT as a valuable tool for learning and practicing translation assignments, as it could help them enhance their grades and expand their career paths. This study aligns with the above studies, highlighting the features of ChatGPT in enhancing language proficiency, but it fails to help students access ChatGPT directly.
[bookmark: _Toc200057587]Students’ perception of using ChatGPT in translation
Hatibu (2024) examined the perception of students in the first semester regarding the utilization of Google Translate and ChatGPT in learning. The results indicated that students preferred to use Google Translate over ChatGPT in translating words and phrases. However, this research is just limited to examining 50 students so the result is quite subjective. Unlike Hatibu (2024), Almhasees et al. (2024) conducted research to explore the perceptions and utilization of students in using ChatGPT to translate English-Arabic tasks. The results indicated that in the efficiency aspect, the speed of ChatGPT was highly evaluated but there were some mistakes that needed to be corrected in the accuracy. Also, in the ease of use aspect, it received positive feedback due to the friendly interface and reliability of this tool. Lastly, in the final theme – overall preference, it showed that participants were highly satisfied with the performance of ChatGPT and had the intention to introduce this tool to others. Through a deep examination of participants, it revealed that ChatGPT was highly evaluated in academic context. This aligns with the focus of the study, which investigates the perception of students while using ChatGPT in translation subjects through Google form. 
[bookmark: _Toc200057588]Students’ challenges of using ChatGPT in translation 
Errors expression is one of the challenges that students encounter while using ChatGPT in translation learning. Through the research of Abidah et al. (2024), the results indicated that ChatGPT had difficulties in translating complicated words with specific themes, such as education, tourism, and literature. The study of Abidah (2024) highlighted that ChatGPT had difficulties with complicated texts in literature, scientific research, medical reports, and legal documents. Errors expression in the current research is the use of words that are not appropriate for the technical context, this makes students misunderstand the content or producing translations that lack the necessary accuracy.
Furthermore, the research of Wang et al. (2023) pointed out that ChatGPT has difficulty in handling contextual and cultural factors, leading to inaccurate translations. The present study aligns with the research of Smith and Specia (2016), highlighted that this tool often process text sentence by sentence, ignoring the connecting elements between sentences, resulting in a translation that lacks coherence and fails to maintain the logic of the original text. Using this tool also poses many challenges, especially for inexperienced students.
[bookmark: _Toc200057589]Theoretical framework
According to Davis (1989), TAM stands for Technology Acceptance Model, including two factors that impact the intention of users in using a new technology: perceived usefulness (PU), a specific system can enhance their work effectiveness and perceived ease of use (PEU), using a specific system will be free from effort. Venkatesh and Davis (2000) claimed that two main factors affect attitude towards using (ATT), represent users’ positive or negative perception and behavioral intentions to use (BI), which is the level of people's intention to perform a certain behavior.
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Figure 2.7.1
 Extension of Technology Acceptance Model
Note. From Venkatesh and Davis (2000, p. 188)
To expand the use of TAM in translation, X. Li et al. (2024) conducted a study to test TAM including the effectiveness of computer and perceived enjoyment of students in using translation technologies. The results indicated a positive outcome of perceived ease of use and enjoyment from computer self-efficacy. Perceived enjoyment boosted perceived ease of use and attitude. This paper emphasizes the benefits while using TAM, highlighting that TAM is a simple theoretical model and it can be used easily in translation education. Through the survey, researchers can make recommendations for designing translation education that integrates ChatGPT more effectively. The results from the survey can help lecturers comprehend how students approach and use ChatGPT in translation subjects
[bookmark: _Toc200057590]Gaps in existing literature
[bookmark: _Toc200057591]Many studies have been conducted to explore the use of Artificial Intelligence tools such as Google Translate. Tumbal et al. (2022) found that students responded positively that this tool could help them translate sentences from English to Indonesian easily, but it was ineffective for paragraphs. The authors concluded that using Google Translate in translation was useful for students; however, it was suggested that students should not over-rely on this tool. This research aligns with the concerns of Alammar & AbdelReheem Amin (2023) that using AI can lead to a dependence on AI tools heavily.
These studies just focused on traditional translation tools and have not explored deeply in using advanced language models such as ChatGPT. Karpinska and Iyyer (2023) claimed that in translating paragraph ChatGPT has fewer incorrect translations stylistic inconsistencies in comparison to Google Translate. Moreover, ChatGPT can provide both translation and explanations of the reasons for specific word choices or sentence structures; however, these aspects have not been analyzed deeply. In addition, there has rarely been research focused on students’ perceptions and challenges of ChatGPT in translation subjects, especially in integrating ChatGPT in Vietnamese higher education contexts. This research will focus on investigating the students’ perceptions and challenges while using ChatGPT in translation subjects.
Method and procedure
[bookmark: _Toc200057592]Pedagogical setting and participants
The present study was conducted at the Faculty of English at Van Lang University, a private institution in Vietnam. The institution provides a variety of modules related to language courses such as Translation 1&2, which help students enhance their skills to translate effectively between English and Vietnamese, Vietnamese and English. Students are allowed to use ChatGPT in translation subjects but it is not officially integrated into the curriculum. The study encompassed 132 students included juniors and seniors, who learned Translation 1&2 in the English faculty at a private university in Vietnam. Furthermore, ten participants were chosen randomly to attend the interview to comprehend the challenges of students. To ensure the confidentiality of participants, pseudonyms were used in the process of analyzing the interview transcript. This pedagogical setting will contribute to discussions on the role of ChatGPT in translation and provide information to integrate it into program education.
[bookmark: _Toc200057593]Design of the study 
A mixed-method approach was employed in the current research. The participants in English language faculty received a questionnaire form and 10 students were selected randomly to join the interview. There were 17 questions in the survey with a 5-point Likert scale ranging from “strongly disagreed” to “strongly agreed”.
The survey was designed based on TAM model to examine the perception of students while using ChatGPT in translation, which included 4 factors: Perceived Usefulness (PU)- 6 items, Perceived Ease of Use (PEU)- 4 items, Attitude towards Using (ATT)-5 items; and Behavioral Intention to Use (BI)- 3 items. These items were adapted from various sources (Al-Azawei et al., 2016; Andriani et al., 2023; Gao et al., 2024; Dianati et al., 2022).
The questions based on a 5-point Likert scale were evaluated highly regarding reliability and validity, as stated by Kusmaryono et al. (2022). Also, the reliability was evaluated according to Cronbach’s Alpha (Jain & Angural, 2017) with a total score of 0.766, as calculated by SPSS version 26.
There were at least 132 students who participated in the survey with a 95% confidence level and a 5% margin of error. Further, ten students were chosen randomly to participate in the semi-structured interview. The interview lasted from 15 to 20 minutes, students answered 17 yes- no questions based on the questionnaire and there had some additional questions to clarify the challenges of students. Their responses were interpreted into these steps, as stated by Braun and Clarke (2006):
Step 1: Read and noted down the ideas that were relevant to qualitative data.
Step 2: Coded data in systematically, each code represented to special features.
Step 3: Grouped the similar themes.
Step 4: Checked relation of themes and generated a thematic map.
Step 5: Analyzed the features of themes and named themes.
Step 6: Analyzed the chosen sections, linked it to the research question, literature and produced a report.
[bookmark: _Toc200057595]Results and discussion
[bookmark: _Toc200057596]Findings
To answer two research questions, the questionnaires and the interview were used to explore the perception of students and their challenges while using ChatGPT in translation subjects.
Research question 1: How do students perceive the use of ChatGPT in Translation subjects?
Table 1
Students’ perceived usefulness of ChatGPT in Translation subjects

	



No.
	


Statement
	
Probability
	



Mean
	



SD

	
	
	Strongly Disagreed
	
Disagreed
	
Neutral
	
Agreed
	Strongly Agreed
	
	

	

1
	Using ChatGPT improves my grade in translation subjects
	

4.5%
	

11.4%
	

22%
	

37%
	

25%
	

3.67
	

1.11

	


2
	Using	ChatGPT enhances my learning effectiveness in translation subjects
	

3.8%
	

11.4%
	

15.9%
	

47%
	


22%
	


3.72
	


1.05

	

3
	Using ChatGPT makes the translation process more accurate
	

2.3%
	

18.9%
	

18.2%
	

37.9%
	

22.7%
	

3.60
	

1.10

	

4
	Using ChatGPT makes the translation process faster
	

3.8%
	

6.8%
	

15.9%
	

42.2%
	

34.8%
	

4.03
	

0.94

	


5
	The use of ChatGPT in translation subjects makes students learn actively
	

6.1%
	

13.6%
	

22.7%
	

40.9%
	


16.7%
	


3.48
	


1.11

	


6
	Using ChatGPT helps me comprehend the culture and context in translation
	

1.5%
	

13.6%
	

25%
	

39.4%
	


20.5%
	


3.64
	


1

	

7
	The interaction with ChatGPT is clear	and
understandable
	

3%
	

4.5%
	

12.9%
	

42.4%
	

37.1%
	

4.06
	

0.98

	

8
	I find ChatGPT to be easy to use in translation subjects
	1.5%
	4.5%
	18.2%
	41.7%
	

34.1%
	

4.02
	

0.92

	


9
	The technical performance of ChatGPT (speed and response time) is fast
	


4.5%
	


3.8%
	


9.8%
	


43.2%
	


38.6%
	


4.08
	


1.02

	



10
	I can easily generate prompts to get high quality translation
	



2.3%
	



3.8%
	



21.2%
	



38.6%
	



34.1%
	



3.98
	



0.96

	



11
	I feel confident when	using ChatGPT for translation subjects.
	



3.8%
	



6.8%
	



24.2%
	



40.2%
	



25%
	



3.76
	



1.03

	
12
	Using ChatGPT makes learning translation more engaging and enjoyable.
	


7.6%
	


15.2%
	


19.7%
	


35.6%
	
22%
	
3.49
	
1.10

	


13
	I feel lazy while doing translation tasks by myself because I can use ChatGPT.
	


4.5%
	


9.8%
	


23.5%
	


42.4%
	


19.7%
	


3.63
	


1.05

	



14
	Using ChatGPT makes me over- reliant on AI tools when doing translation tasks
	



3%
	



7.6%
	



17.4%
	



43.9%
	



28%
	



3.86
	



1.01

	



15
	I intend to recommend ChatGPT to my friends for translation tasks.
	


3.8%
	


5.3%
	


22%
	


37.1%
	


31.8%
	


3.88
	


1.04




	


16
	Using ChatGPT is useful in future job related to translation.
	
3.8%
	
8.3%
	
15.9%
	
52.3%
	

19.7%
	

3.76
	

1

	



17
	I intend to use ChatGPT regularly to practice translation.
	


6.1%
	


17.4%
	


26.5%
	


28.8%
	


21.2%
	


3.42
	


1.18




Regarding perceived usefulness (Items 1–6), most participants agreed that ChatGPT was a valuable tool for translation subjects, particularly in translation speed, accuracy, and learning effectiveness. About 77% and 69% of respondents agreed and strongly agreed that ChatGPT was an effective tool for increasing translation speed and improving learning effectiveness.
In terms of perceived ease of use (Items 7–10), most of the participants (82%) agreed that the performance of ChatGPT was fast and the interaction of ChatGPT was clear and understandable (nearly 80%). Moreover, there were 75,8% and 72.7% students who had intention to use because it was easy to create effective prompts to enhance the quality of translation.
However, when examining attitude toward using ChatGPT (Items 11–14), the results revealed the drawbacks, as 62.1% and 71.9% of participants had an intention to feel lazy and over reliant on AI tools in case of utilizing ChatGPT for translation assignments. This indicates that while students recognize the benefits of ChatGPT, they also acknowledge the risks of dependence on AI-generated translations.
Finally, the findings related to behavioral intention to use (Items 15–17), there was 72% and 68.9% of participants who tended to agree that ChatGPT would be beneficial in their translation careers and they would recommend ChatGPT to their friends for translation tasks, indicating widespread utilization of its effectiveness. However, the percentage of item 13 was the lowest, with 6.1% strongly disagreed and 17.4% disagreed. Although it is a valuable tool in translation, students do not integrate it into their regular study routines.
Research question 2: What are students’ challenges while using ChatGPT in translation subjects?
The interview questions were designed based on a questionnaire to investigate the challenges of students while using ChatGPT in translation. These difficulties were divided into three main groups: Cognitive risks, linguistic risks, and technical risks. Each group is analyzed based on the answers from participants.
Cognitive risks
At the beginning, some students used ChatGPT as a supportive tool in translation courses and they used it all the time to complete translation assignments. This reduced the ability to learn independently, as students were no longer actively involved in the translation process. This change not only affected learning outcomes, but also had a long-term influence on the development of learners’ language skills. Furthermore, it made students lose initiative in learning. Some students admitted that their level of dependence:
“Now I depend on ChatGPT about 50%. Initially, I translated assignments completely on my own. But after 2-3 exercises, I started using AI tool. Finally, I would just review ChatGPT's translations and only edit translations when mistakes were found.” (P7)
In addition, deadline is a big problem that leads to overreliance. Participant 6 shared:
“Sometimes, I feel dependent on ChatGPT, especially when using it to meet urgent deadlines. It's become a solution for last-minute assignments."
Speed and efficiency are key factors in academic context, from that students easily choose the optimal solution – using AI tools instead of developing their own assignments. However, this will make them lose their learning ability without the help of ChatGPT.
Some students admitted that the utilization of ChatGPT reduced their motivation, memory and creativity: 
“The use of ChatGPT limits creativity, I just think about using it and I do not want to learn new vocabularies.” (P5)
 Linguistic risks
1 Grammatical errors: While ChatGPT generates text rapidly and with accuracy at a basic level, it often has grammatical errors when applied to academic settings. Some students revealed that they had to adjust grammar and structure to meet assignment requirements while utilizing ChatGPT in translation:
“ChatGPT can translate quickly, but I have to correct grammatical errors.” ( P8)
“While translating from Vietnamese to English, I need to correct grammatical errors.” (P4)
Students without a grammatical foundation had to face this challenge, as they struggled to identify and correct errors. Over-reliance on ChatGPT translations without the necessary grammatical skills could lead to a reduction of effectiveness in developing translation skills.
2 Accuracy: Students reported that the translations generated by ChatGPT were not close to the original meaning and it was not coherent:
“ChatGPT is effective in speed but not completely accurate, I have to double or triple check the translations.” (P1)
“Using AI too much will lead to unnatural sentences or follow its structure.” (P7)
Particularly, in assignments requiring creativity such as literary translation or news, students found that ChatGPT failed to fully convey the emotion and meaning.
3 Technical risks: Cultural and contextual inappropriacy. In translation, especially when translating documents with cultural elements, understanding the context is extremely important. However, ChatGPT just produced general answers without detailed context information:
“ChatGPT does not support culture and context, I have to consult different sources.” (P1)
The lack of deep context and culture affected translation quality and caused serious misunderstandings when translating cultural or historical documents. This forced learners to consult additional books, lectures or other trusted sources to understand and revise the translation.
4 Challenges in prompt engineering and output accuracy: Many students revealed that if prompts were not clear, the output translation would not meet the requirements:
“ChatGPT does not provide the expected output if the prompt is unclear.” (P8)
This limitation forced students to learn how to generate the prompt in a detailed and structured way. In addition, students also had to try many times to adjust the command to make output usable, which was time-consuming and easily frustrating when they did not get the expected results.
5 Overtranslation: Some students found that ChatGPT added information which was not relevant to the original text:
“Sometimes, ChatGPT adds some irrelevant information when translating the paragraph.”(P10)
This led to the reduction of accuracy and students had difficulties in finding and correcting mistakes because they could not identify the original meaning and added information.
[bookmark: _Toc200057597]Discussion
Students’ perceptions of utilizing ChatGPT in translation subjects
Overall, based on the results of the study, it is obvious that most students have explored ChatGPT helps them complete translation tasks faster and improve their learning effectiveness according to the TAM model. This is in line with the study of Almhasees et al. (2024) which showed the opinions of students that ChatGPT could enhance learning effectively and produced accurate translations. Especially, in the case of having fully background information and research context, ChatGPT proves the ability to translate complex context, which is more excellent than traditional machine translation.
Data from the study suggested that the perceived ease of use of ChatGPT impacts on the participants’ intention to utilize the tool. This is in line with the research of Alshurideh et al. (2024), who stated that the necessary of improving and designing AI tools with user-friendly and accessible interfaces to promote their widespread adoption and use in academic settings. Many students, who participated in this research believed that ChatGPT was a useful tool, this view is completely consistent with the above authors, who stated that students used it as a reliable resource in academic settings.
Students’ challenges while using ChatGPT in translation subjects
The answers of the participants showed there were agreements that using ChatGPT led to concerns and could be categorized into three major types of risks: cognitive, linguistic, and technical.
The over-reliance on ChatGPT has raised concerns regarding its bad influence on human cognition, particularly in critical thinking and memory. According to Zhang et al. (2024), using AI for a long time could reduce critical thinking skills of students, cause they tended to accept all the answers of AI. The authors also claimed that students who used ChatGPT for exam preparation had lower grades than those who studied traditional methods. This suggests that when students frequently use ChatGPT to find out information instead of recalling it, their memory is weakened day by day.
Beyond cognitive concerns, linguistic risks are another serious issue that needs to be considered in the use of ChatGPT for translation. Many students who participated in the study admitted that they no longer attempted to improve their language skills because they used ChatGPT in translation. This mindset led to a degradation in their linguistic proficiency. If these problems are not addressed clearly, the language skills of students may become weakened.
Although ChatGPT can provide fast translations, it still has many technical limitations, especially in structure and context. Stap and Araabi (2023) highlighted that ChatGPT was an unreliable tool in translation because it could not translate complex or unfamiliar language structures due to a lack of data. Sometimes, the translations of ChatGPT cannot reflect the author’s intention or lack precision in technical terminology.
[bookmark: _Toc200057598]Implications for teaching & learning
The use of ChatGPT in translation courses should not be viewed simply as the introduction of a new technological tool. From a pedagogical perspective, it offers meaningful opportunities to support students in developing analytical and critical thinking skills in translation. Based on students’ perspectives, ChatGPT is not only seen as a tool for producing translations but also as a resource that allows them to compare different versions and reflect on language choices. This indicates that when guided appropriately, ChatGPT can play a supportive role in translation learning rather than replacing students’ own effort.
According to Jurenka et al. (2024), the rapid advancement of artificial intelligence requires translation curricula to be updated on a regular basis so that students can keep pace with current learning trends and professional practices. Incorporating AI-related content into translation courses helps ensure that students are exposed to tools that are increasingly used in the translation industry. From the students’ point of view, learning how to work with tools such as ChatGPT enhances their readiness for the job market, which is more technology-driven compared to the past.
However, students also raised concerns about the potential drawbacks of using ChatGPT too frequently, particularly the risk of becoming overly dependent on AI and engaging less deeply with translation tasks. To address this issue, BlackDuke and Akosubo (2024) suggest a teaching approach in which students first complete translation tasks in class without the assistance of ChatGPT, and then redo the same tasks at home using the tool. The two versions are subsequently compared and discussed in class to highlight the advantages and limitations of both human and AI-assisted translations. This approach aligns well with students’ learning experiences, as it encourages them to actively evaluate ChatGPT’s output instead of accepting it without reflection. Through guided comparison, students become more aware of linguistic accuracy and contextual suitability—areas where AI-generated translations may still lack. More importantly, this teaching strategy helps reduce the negative impact of ChatGPT use while maximizing its value as a learning aid.
In addition, ChatGPT can work well as a scaffolding tool for less confident students, helping them notice linguistic patterns they might otherwise miss. But lecturers must treat it as a starting point rather than a final answer. Students need specific training to catch the robotic or inaccurate outputs that AI often generates. Besides, because AI is so accessible, traditional take-home assignments need a makeover. Moving toward in-class tasks or asking students to critique AI output is a much better way to see their progress. It is also vital to build AI ethics directly into the curriculum. Educators should be aware of students' professional responsibilities. If AI is implemented through structured, critical activities, students can grow without sacrificing academic integrity.
In summary, the findings suggest that the effectiveness of ChatGPT in translation education depends largely on how it is implemented. Rather than allowing unrestricted use, lecturers should design structured activities that promote critical comparison and reflective learning. In this way, ChatGPT can be integrated into translation courses in a manner that supports students’ skill development while preserving learner autonomy and academic integrity.
[bookmark: _Toc200057599]Conclusions and recommendations
With the development of technology, the application of ChatGPT in education is no longer restricted, particularly in translation subjects. Through this study, it can be seen that students have a positive attitude toward the utilization of ChatGPT in translation, especially in improving speed, quality of translation and learning effectiveness. However, it is also important to recognize three types of risks while using ChatGPT.
Several limitations of this study should be acknowledged. The sample size is limited in terms of academic level and population, and the study does not explore the challenges and solutions in depth, highlighting gaps in understanding the difficulties and solutions of students when using ChatGPT in translation subjects. Despite these limitations, the current study provides valuable insights into perceptions of students in using ChatGPT in translation subjects at Van Lang university.
Although this study provides useful information, there are some suggestions for further research that the utilization of ChatGPT in translation subjects should be expanded to clarify the role of it and in- depth perceptions of students in translation learning. The future studies can expand the sample size in educational institutions, academic levels, and translation programs to have a comprehensive view of students’ perceptions in using ChatGPT in translation learning. In conclusion, it is necessary to have more studies about integrating AI translation tools into academic settings.
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