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Level: B2

This is a modified lesson plan. The full one includes a thorough needs analysis, description of students´ profiles, rationale for choosing the materials and aids, ways of catering for different skills, ways of assessing goals achievement, and a detailed description of timing and staging of feedback.

Communicative objective
Students will be able to:

·  agree to go on a holiday with their peers based on their assigned roles in the role-play
·  solve a conflict situation that could arise in the discussion. 
Language objective
By the end of the lesson, students will have used different phrases for managing conflict situations.
e.g. I hear what you´re saying but try to see it from my point of view.
I´ve obviously done something to upset you, so I think we should clear the air.

Pronunciation objective
By the end of the lesson, students will have practiced the sentence stress.
· I hear what you´re saying, but try to see it from my point of view. 

· That´s not what I meant. You´re twisting my words.

· Alright! calm down! There´s no need to raise your voice.

· I´ve obviously done something to upset you, so I think we should clear the air.

· I don´t understand. What´s the point you´re trying to make?

· I take your point.

· We don´t see eye to eye on......

Relevance of this lesson for learners
In my teaching context students come from different professional backgrounds: some of them work in an English-speaking environment, some of them don´t use English in their jobs at all, so I try to select the topics that could be useful for all of them. 

As S. Mercer (2020) explains, there are 3 foundations for learner engagement: learners’ sense of competence, sense of autonomy, and sense of relatedness. A sense of competence refers to learners feeling that they are able to manage the learning tasks they are confronted with. A sense of autonomy is building in options for ‘choice and voice’ wherever possible. A sence of relatedness refers to the quality of relationships that learners experience both with their teacher and among their peers. 
For this lesson, the sense of competence is based on the fact that students have prior knowledge of the phrases that can be used in conflict situations and we are building on those (Test-Teach-Test method). The sense of autonomy will be realised through offering them choices. The sense of relatedness is present in this group, the relationship they´ve been building with the teacher and with their peers.

This lesson offers a lot of opportunities for speaking. Students evaluate their success in language learning as well as the effectiveness of their course on the basis of how well they feel they have improved in their spoken language proficiency (Richards,2009).
Students have prior knowledge of the phrases used in arguments/conflict situations. When eliciting phrases (stage 2), I expect to hear phrases such as:  You´re wrong! You never listen to me! I don´t agree with you,…etc. Generally speaking, Slovak people’s responses are quite direct and when translated into English, they can come across as blunt and thus cause unnecessary problems in communication. Therefore, I have selected the phrases that would improve their ability to manage conflict situations more politely.
The pronunciation focus of this lesson is sentence stress. As Kelly (2000) points out, sentence stress is an integral feature of language which provides listeners with vital clues as to the salient points of the speaker´s message. We are aware of how variations in stress affect the message being put across, but we seldom need to declare what we mean, or elucidate and elaborate on how our stresses contribute to communication.
Procedure
	Stage/time/ interaction patterns, materials used
	Learner activity (use bullet points or numbers, include interaction patterns- pairs, groups etc)
	Teacher’s notes (reminders, prompts, CCQs, my instructions..)
	Rationale for this stage
	Potential problems and solutions (timing? task design?  groupings? tricky lang? complex task?)

	1.

Warmer
5-7´

T-S interaction

PPT slide 1, chat 
	SS look at the picture and answer the Qs: 
What is going on in the picture? What are they arguing about? 
Then SS write 2 words they associate with the word conflict in the chat. T summarizes the answers. SS then write in the chat box typical topics they argue about with partners, colleagues, etc. 
	T deals with emergent language.
T demonstrates the activity if needed.
	A lead-in to the topic, raising motivation, establishing context.
Using the chat will allow some students think about their answers longer and it is more time-efficient than eliciting answers orally.
	Students might be late or have technical issues. 

	2. Language 
5-7´

T-S interaction

whiteboard
	Eliciting phrases used in conflict situations – T writes the phrases on the whiteboard.


	I: Imagine yourself arguing with someone in English. What phrases would you use?
T praises SS for the language but makes them aware of the gap between what they know and what they are expected to learn. T explains how Slovak people are perceived by foreigners (direct, sometimes rude). 


	Building on the existing knowledge, finding out what SS already know. 

	Students might not be able to come with the target language, so I will use prompts to elicit the answers

	3.Language II
8-10´

S-S. T-S interaction

Worksheet, ppt slides 2,3
	Students are put in BORs (breakout rooms) and in pairs complete the sentences (worksheet). They also discuss the meaning of the phrases.
T checks the answers with the whole group (ppt) and asks Qs to check the meaning.
	Qs: Which phrases do you use when you have a different opinion than your partner? 
Which phrase do you use when the discussion gets stuck? 

What do you say when your partner shouts at you?
	The task is designed to promote students´ autonomy, SS are working in pairs and working out the sentences instead of T feedback them with the target language. While they are working in pair, T has a chance to monitor (TL).
	Some phrases might be too complicated such as: what´s the point you´re trying to make? -˃ T offers an alternative: What´s your point?

	4.Pronunciation
5-6´
S-T interaction

ppt slide 5,6
	T demonstrates different meanings of a sentence by stressing out different words in the sentence. Together with SS the meaning is explained.
SS then practice reading out sentences (ppt) emphasising the highlighted words.
	CCQ: If I stress out this word, what am I saying?
e.g. I never said she bit my dog.


	SS have a chance to understand how sentence stress can affect the meaning.

SS have a chance to drill some of the new phrases.
	· SS might be unhappy about drilling the sentences -˃ T explains why it is needed
· If we are running out of time, the first part of this stage will be omitted/replaced

	5.Speaking 
12-15´

S-S

Ppt slide 7
	 Students work in BORs, each student gets their instructions in the private chat with the description of their roles, and agree on their holiday as a family.
Each student uses at least 2 phrases during the discussion.

Feedback on the activity: SS report their successful results to the whole group.

	I: You are a family. Each of you will be assigned a role. Act your role as best as you can.
1. Agree with your family on a holiday.

2. During the discussion use at least 2 new phrases.
Students will be divided into BORs based on their personality, rather than language skills, in order to ensure vivid discussions. 


	The main communicative task of the lesson

Speaking subskills- fluency, accuracy, interaction and turn-taking.
	· Introverted SS might have issues acting their role -˃ more encouragement from the teacher
· a group will finish early -˃ a new task will be assigned to them (e.g. discuss if the roles were chosen appropriately to their personality, why)

· A group will not agree on the holiday -˃SS will be asked to justify the reason 

· Some students might leave early. -˃if there is a lower number of SS than 6, SS work together and one more role will be assigned.

	Flexi stage


	Students are asked to reflect on the activity, to share with the group, if the characters were chosen appropriately and how they felt in their roles.
	
	SS get a chance to self-reflect on the main communicative task (TLT)
	

	6.Feedback & reflection
Whiteboard, poll

10-13´
	General feedback to the students on their performance, praising them for good job in the last task. Errors and good examples are written on the whiteboard.
Delayed error correction – errors noticed by monitoring SS in BORs.

Feedback during previous stages: reformulation, instant repair, asking for clarification, repetition

Reflection – poll in zoom
	
	Students expect to be corrected but also praised.  I believe that not only mistakes but also successful language should be highlighted. Thus, a feeling of achievement is created. Students should leave the class feeling positive about themselves and their performance.
	

	Homework

2´
	Assigning homework task: SS will have a choice:

a) Pick 2 phrases and use them in real life situations at their workplace

b) Watch a movie/series and notice the language used in conflict situations. Which phrases were used?

Write an email about your experience to T.
	
	Students have lessons only 1x a week, therefore it´s important to encourage them to do some extra practice in English outside the class (receptive or productive)
	Not enough time for this stage in 60min lesson -> homework will be sent by email


Materials and aids
Picture (stage 1)
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Worksheet (stage 3)

1. I hear what you´re saying, but .......................................................................................

(my/ see/ point/ try/ view/ it/ from/ to/ of)

2. That´s not what I meant. ................................................................................................

(words/ my/ you´re/ twisting)

3. Alright, calm down .......................................................................................................

(there´s /voice/ no/ to/ need/your/ raise)

4. I´ve obviously done something to upset you, so ...........................................................

(I/ clear/ we/ think/ should/ air/ the)

5. We´re getting nowhere here. .........................................................................................

(circles /going/ just/ round/ we´re/ in)

6. I don´t understand. ........................................................................................................?

(what´s / point/ you´re/ trying/ the/ make/ to)

7. OK. Fair enough. .............................................................................................................

(take/ your/ I/ point).

8. ........................................................................................................................................

(we/ eye/ to/ don´t/ anything/ on/ eye/ see)

Description of the roles (stage 5)
A family is going on holiday (father, mother, teenage child, grandmother).

Father – very dominant, adopts “my way or no way” attitude. His preference is an active holiday, e.g. hiking in the mountains or rafting on a wild river.

Mother – “quiet strength”, her preferred holiday is somewhere on a beach. She is stressed out from her job and looking after the family. So, she needs to rest. She will be happy if all the family spends the holiday together.

Teenage child – a bit spoilt, usually gets what he/she wants. He/she feels that they are old enough to go on holiday with their friends; not the family. For the teenager, family holidays are terribly boring!

Grandmother – no preference about the holiday. She will go wherever. Not strict with her opinion, agrees with everybody.

